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[bookmark: _Statement_of_intent_1][bookmark: statment][bookmark: statement]Statement of intent 
St Cecilia’s Catholic Primary School is committed to taking all reasonable steps to avoid placing any individuals with disabilities at a disadvantage, and works closely with disabled pupils, their families and any relevant outside agencies in order to remove any potential barriers to their learning experience. 
This policy outlines the principles that the school is committed to following throughout all accessibility planning activities to ensure that all disabled pupils are able to enjoy and access all aspects of educational life in the same way as other colleagues. The specific measures the school has taken to ensure the school is accessible are outlined within the Accessibility Plan. 
The ways in which the school fosters inclusion and equality for pupils who share other protected characteristics are outlined in the Pupil Equality, Equity, Diversity and Inclusion Policy, and the ways in which the school ensures its practices and environments are accessible and inclusive for staff are outlined in the Staff Equality, Equity, Diversity and Inclusion Policy.
This policy must be adhered to by all staff members, pupils, parents and visitors.



















[bookmark: _Peafowl_and_the][bookmark: _Section_1][bookmark: _Legislative_framework][bookmark: _Legal_framework]Legal framework
This policy has due regard to all relevant legislation and statutory guidance including, but not limited to, the following: 
· United Nations Convention on the Rights of the Child
· United Nations Convention on the Rights of Persons with Disabilities
· Human Rights Act 1998
· The Special Educational Needs and Disability Regulations 2014
· Education and Inspections Act 2006
· Equality Act 2010
· The Education Act 1996
· The Children and Families Act 2014
· The Equality Act 2010 (Specific Duties and Public Authorities) Regulations 2017
· DfE ‘The Equality Act 2010 and schools’ 
· DfE ‘Special educational needs and disability code of practice: 0 to 25 years’
This policy operates in conjunction with the following school policies:
· Equality Information and Objectives Policy
· Early Years Policy
· Special Educational Needs and Disabilities (SEND) Policy
· Equality, Equity, Diversity and Inclusion Policy
· Admissions Policy
· Behaviour Policy
· Supporting Pupils with Medical Conditions Policy 
· Administering Medication Policy
· Anti-bullying Policy 
· Curriculum Policy
· Health and Safety Policy
· School Development Plan
· Data Protection Policy

[bookmark: _Definition]Definition 
In line with the Equality Act 2010, “indirect discrimination” is defined as where a provision, criterion or practice is discriminatory in relation to a person’s protected characteristics, where:

•	The provision, criterion or practice applies, or would apply, to people without those protected characteristics.
•	It puts, or would put, people with those protected characteristics at a disadvantage compared to those without.
•	The school cannot show that the provision, criterion or practice is a proportionate means of achieving a legitimate aim.

The “protected characteristics” are: age, disability, gender reassignment, race, religion or belief, sex or sexual orientation, pregnancy or maternity, marriage or civil partnership. 
A person is defined as having a “disability” if they have a physical or mental impairment that has an adverse, substantial and long-term effect on their ability to carry out normal day-to-day activities.

[bookmark: _Roles_and_responsibilities]Roles and responsibilities
The governing board will be responsible for:
· Ensuring that all accessibility planning, including the school’s Accessibility Plan, adheres to and reflects the principles outlined in this policy.
· Approving this policy and the Accessibility Plan before they are implemented. 
· Monitoring this policy and the Accessibility Plan.
The headteacher will be responsible for:
· Creating an Accessibility Plan with the intention of improving the school’s accessibility, in conjunction with the governing board and in line with the school’s legal obligations and the principles outlined in this policy.
· Ensuring that staff members are aware of pupils’ disabilities and medical conditions where necessary.
· Establishing whether a new pupil has any disabilities or medical conditions which the school should be aware of.
· Consulting with relevant and reputable experts if challenging situations regarding pupils’ disabilities arise.
· Working closely with the governing board, LA and external agencies to effectively create and implement the school’s Accessibility Plan.
The SENCO will be responsible for:
· Working closely with the headteacher and governing board to ensure that pupils with SEND are appropriately supported. 
· Ensuring they have oversight of the needs of pupils with SEND attending the school, and advising the headteacher in relation to those needs as appropriate.
Staff members will be responsible for:
· Acting in accordance with this policy and the Accessibility Plan at all times.
· Supporting disabled pupils to access their environment and their education wherever necessary, e.g. by making reasonable adjustments to their practice.
· Ensuring that their actions do not discriminate against any pupil as a result of their disability. 
All staff members and governors will partake in whole-school training on equality issues related to the Equality Act 2010. Designated staff members will be trained to effectively support pupils with medical conditions, e.g. understanding how to administer insulin, in line with the Administering Medication Policy.


[bookmark: _Accessibility_Plan]Accessibility Plan 
The Accessibility Plan will be structured to complement and support the school’s Equality and Diversity Policy, as well as the Special Educational Needs and Disabilities (SEND) Policy.

The Accessibility Plan will be presented as a freestanding document in appendix i) of this policy document.  



[bookmark: _Equal_opportunities]Equal opportunities 
The school strives to ensure that all existing and potential pupils are given the same opportunities, and is committed to developing a culture of inclusion, support and awareness. The Accessibility Plan will detail any barriers which are hindering the opportunities for pupils with SEND. The aim of the plan is to take appropriate measures to overcome these barriers, allowing all pupils equal opportunities. 

Staff members will be aware of any pupils who are at a substantial disadvantage due to their SEND and will take the appropriate steps to ensure the pupil is effectively supported. Wherever possible, teaching staff will adapt their lesson plans and the curriculum to allow all pupils to reach their full potential and receive the support they need. The school will ensure that all extracurricular activities are accessible to all pupils and make reasonable adjustments to allow pupils with SEND to participate in all school activities.

[bookmark: _Admissions]Admissions
The school will act in accordance with its Admissions Policy. The same entry criteria will be applied to all pupils and potential pupils. 
The school will strive to not put any pupil at a substantial disadvantage by making reasonable adjustments prior to the pupil starting at the school.  All pupils, including those with SEND, will have appropriate access to all opportunities available to any member of the school community. 
Information will be obtained on future pupils in order to facilitate advanced planning. Prospective parents of statemented pupils, and pupils with SEND, are invited to a transition meeting prior to the pupil starting school in order to discuss the pupil’s specific needs.  


[bookmark: _Curriculum]Curriculum 
The school is committed to providing a healthy environment that enables full curriculum access and values and includes all pupils regardless of their education, physical, sensory, social, spiritual and emotional needs. No pupil will be excluded from any aspect of the school curriculum due to their disability. The school aims to provide a differentiated curriculum to enable all pupils to feel secure and make progress. 
Subject leaders and the SENCO will work together to ensure that the pupil’s EHC plan is implemented, and that the teaching of that subject is adapted for the pupil wherever necessary in line with their EHC plan. Where any amendments to the provisions of the plan need to be amended or adapted to allow the pupil to reach their full potential in a given subject, advice will be sought from outside agencies where necessary.  
Where areas of the curriculum present challenges for a pupil, these will be dealt with on an individual basis. The class teacher, in discussion with the pupil and their parents, will ensure that all adjustments possible, in line with common sense and practical application, will be made for any disability. 
Curricular activities involving physical activity or exercise, e.g. PE lessons, will be adapted, wherever necessary and possible, to ensure disabled pupils can participate in a valuable way in lessons.
There are established procedures for the identification and support of pupils with SEND in place at the school. Detailed pupil information on pupils with SEND are given to relevant staff in order to aid teaching, e.g. ‘pupil profiles’.
Physical Environment

The school is committed to ensuring that all pupils, staff members, parents and visitors have equal access to areas and facilities within the school premises. There are no parts of the school to which pupils or staff with disabilities have limited or no access to. 

The school will ensure that accessibility audits are conducted for those within the school community to ensure that specific needs are taken into account; however, in general, the school will make its best endeavours to anticipate potential access needs that may be encountered in the future and to ensure that the physical environment is as accessible as possible for all current and prospective pupils.

The specific ways in which the school will ensure its physical environment is accessible
in full to all members of the school community, irrespective of any protected
characteristics, are detailed within the school’s Accessibility Plan.



[bookmark: _Monitoring_and_review]Monitoring and review

This policy will be reviewed on an annual basis or when new legislation or guidance
concerning equality and disability is published. The governing board and headteacher will 
review the policy in collaboration with the SENCO. 
Equality impact assessments will be undertaken as and when school policies are reviewed.
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Planning duty 1: Curriculum
Governing boards must undertake an audit of the extent to which pupils with disabilities can access the curriculum on an equal basis with their peers. Short, medium and long-term actions should then be identified to address specific gaps and improve access. All procedures should be carried out in a reasonable time, and after taking into account pupils’ disabilities and the preferences of themselves or their parents. A grid, like the one below, should be completed for the curriculum, physical environment and information provision.


	
	Issue
	What
	Who
	When
	Outcome criteria
	Review

	Short term
	Ensuring a calm, supportive working environment for children with SEND across the primary school, where spaces are carefully designed to avoid sensory overload. Cosy, quiet corners are provided to enable pupils to regulate their emotions, take time out when needed, and feel safe and secure before returning to learning.
	· Classrooms are organised to feel calm and uncluttered, with neutral colours and minimal visual overload. 
· Each classroom has a designated cosy corner/quiet space with soft furnishings (e.g. cushions, rugs, beanbags). 
· Lighting is considered (e.g. use of natural light, lamps instead of harsh overhead lighting where appropriate). 
· Clear routines and predictable structures are in place to reduce anxiety. 
· Visual supports are used consistently (e.g. timetables, now/next boards). 
· Children can access the quiet space when needed, without stigma, to self-regulate. 
· Regulation tools are available (e.g. sensory objects, ear defenders, calming activities). 
· Staff model and support regulation strategies and explicitly teach children how to use the space. 

	SENCo / All staff
	End of Autumn term 2026
	 Children with SEND are able to recognise when they need time to regulate. 
  Increased independence in using quiet spaces appropriately. 
  Reduction in dysregulated behaviour or overwhelm in class. 
Pupils feel safe, calm, and ready to learn. 
Staff confidence in supporting regulation is improved.
	Half termly 

	
	Staff will engage in ongoing professional development to further develop their knowledge and expertise in SEND, with a clear focus on upskilling them to be confident, skilled teachers who can effectively adapt their teaching in response to individual needs. This will empower staff to make purposeful, in-the-moment adjustments that ensure all pupils can access learning and achieve success.
	Deliver targeted CPD on adaptive teaching for SEND, focusing on practical classroom strategies. 
Provide coaching, modelling, and team teaching to embed inclusive practice. 
Develop a shared understanding of high-quality inclusive teaching expectations across the school. 
Share examples of effective adaptive teaching through learning walks and professional dialogue. 
 Strengthen staff understanding of different SEND profiles and how they impact learning. 
 Provide opportunities for reflection and collaboration through staff meetings and CPD cycles.
	External training/
SENCO/
Inclusion and wellbeing manager
	End of Autumn 2026
	Staff demonstrate increased confidence in teaching pupils with SEND. 
Lessons consistently show evidence of effective adaptation and scaffolding. 
Pupils with SEND make strong progress from their starting points. 
Reduced reliance on reactive support as needs are met within high-quality first teaching. 
Staff report feeling empowered and skilled in inclusive practice. 

	Half temly

	Medium term
	Continue to ensure the curriculum across the primary school is appropriately adapted and modified to meet the needs of pupils with SEND, maintaining high expectations for all learners. Adaptations will focus on enabling access to the same learning goals through carefully considered scaffolding, adjustments, and support, rather than simplifying the curriculum content, so that all pupils can achieve success within the same ambitious outcomes.
	All pupils, including those with SEND, work towards the same learning objectives and outcomes, with appropriate support and access arrangements. 
Curriculum adaptations focus on removing barriers to learning, not reducing expectations or simplifying content. 
 Teachers use scaffolding (e.g. visuals, modelling, sentence stems, chunking, concrete resources) to support access to complex learning. 
Tasks are adapted in how pupils access learning (e.g. method, support, resources), not in what is being learned. 
High expectations are maintained for all learners, with challenge embedded at an appropriate level. 
SEND pupils are supported to demonstrate understanding in different ways while still achieving the same intent. 
Consistent approach to adaptive teaching ensures equity of access across all subjects and year groups
	Subject Leads/ All staff/ SENCo/SLT
	Spring 2027
	Pupils with SEND access the same curriculum content and learning goals as peers. 

Evidence in books and lessons shows effective scaffolding rather than reduced expectations. 

Teachers confidently 
adapt teaching without lowering cognitive demand. 

SEND pupils make strong progress towards shared curriculum outcomes. Staff demonstrate a shared understanding of adaptive curriculum design.
	Termly

	Long term
	Strategic deployment of 1:1 high-needs support staff to effectively meet the complex needs of pupils with SEND across the primary school, ensuring targeted, consistent support that promotes engagement, independence, and access to learning. Staff will be deployed in a purposeful and planned way to enable pupils to participate meaningfully in classroom learning, while developing their confidence and reducing reliance on adult support over time.
	1 support staff are purposefully deployed based on identified needs, not just assigned to a child. 
Support focuses on enabling access to learning, not completing work for pupils. 
High-needs pupils are supported to engage in whole-class teaching as much as possible. 
Staff promote independence skills, gradually reducing adult reliance over time. 
Clear routines and expectations ensure consistency of support across the school. 
1:1 staff work closely with class teachers to ensure consistent planning, delivery, and assessment. 
Support is responsive and flexible, adapting to the changing needs of pupils throughout the day. 

	SENCo/SLT/ Staff
	Ongoing
	Pupils with high needs are more engaged in whole-class learning. 

 Increased independence observed in pupils over time. 

Support staff enable access without creating dependency. 

Clear improvement in pupil progress and participation. 
Teachers and support staff work cohesively as a team around the child.
	Summer 2027


Planning duty 2: Physical environment
Governing boards should undertake an audit of the extent to which pupils with disabilities can access the physical environment on an equal basis with their peers. Short, medium and long-term actions should then be identified to address specific gaps and improve access. All procedures will be carried out in a reasonable time, and after taking into account pupils’ disabilities and the preferences of the pupils themselves or their parents.
	
	Issue
	What
	Who
	When
	Outcome
	Review

	Short term
	Handrails to be installed at the main entrance door for Junior pupils.
	Handrails are securely installed at the Junior main entrance steps/approach. 
The entrance is safer and more accessible for all users, particularly pupils with mobility needs or additional needs. 
Pupils are able to enter and exit the building more independently and safely. 
Reduced risk of slips, trips, or falls at the entrance area. 
Clear, safe route into school is maintained at all times.
	Site manager
	Summer 2026
	Safe, stable handrails are in place at the Junior entrance.  

Improved accessibility for pupils, staff, and visitors. 

Reduced safety risks identified at entry/exit points. 

Positive feedback from staff and pupils regarding ease of access.
	Autumn 2026

	Short term
	Wall art will be installed on the EYFS playground wall to improve safety and reduce the risk of injury, creating a softer and more child-friendly environment. In addition, a mud kitchen, reading shed, and reading hut will be provided to enhance accessibility to play-based and sensory learning opportunities. These resources will support inclusive, engaging outdoor provision, ensuring all children, including those with SEND, can access a stimulating and safe environment that promotes exploration, communication, and early learning.
	EYFS playground wall is made safer through the installation of soft, engaging wall art, reducing the risk of injury and creating a more child-friendly environment. 

 Outdoor provision includes a mud kitchen, supporting sensory play, communication, and early language development. 

 A dedicated reading shed and reading hut provide calm, accessible spaces for storytelling, early reading, and quiet time. 

Outdoor learning environment is structured to support a range of needs, including children who require quieter, low-stimulation spaces. 

All children can independently access different areas of provision based on their interests and regulation needs. 
 The environment promotes inclusion through a balance of active, sensory, and calm learning space
	Site Manager/ SLT/Staff
	April 2026
	EYFS outdoor environment is safer and more visually supportive for children. 
Increased engagement in outdoor learning, particularly for SEND pupils. 
Children independently access both active and quiet spaces. 
Improved opportunities for communication, imagination, and regulation. 
Reduced risk of injury from hard surfaces. 

	Autumn 2026

	Short term
	Increase staff-to-child ratios during EYFS lunchtime to ensure closer supervision, enhanced safety, and more consistent support for children’s social, emotional, and physical needs.

	Additional staff are deployed in EYFS during lunchtime to increase adult supervision. 

Children receive more consistent support with eating, play, and social interaction. 

 Improved ability for staff to respond quickly to children who need emotional or sensory regulation support. 

 Greater opportunity for structured and safe play, particularly for pupils with SEND or emerging social skills. 

 Reduced incidents and improved safeguarding due to increased adult presence. 
Staff are able to support positive interactions, modelling play and communication skills.
	SLT
	April 2026
	Improved safety and supervision at lunchtime. 
Increased engagement in positive play and social interaction. 
Reduced incidents of dysregulation or conflict. 
Pupils with SEND are better supported during unstructured times. 
Staff report increased confidence in managing lunchtime provision. 

	Summer 2026

	Short term
	The Year 1 department will be redesigned to create larger, more accessible learning environments that reduce sensory overload and improve movement around the classroom. This will ensure all pupils, including those with SEND, can fully access learning spaces, resources, and teaching, while supporting independence, engagement, and effective classroom participation.
	Year 1 classrooms are reorganised to create more open, spacious learning areas that allow safe and easy movement. 
 Reduced clutter and improved layout help to minimise sensory overload and distractions. 
Clear zoning within classrooms (e.g. teaching area, independent work, group work, calm/quiet space). 
Improved accessibility to resources so all pupils can access learning independently. 
Seating and furniture arrangements support focus, regulation, and inclusion. 
Classrooms are designed to support a range of learning needs, including those who require movement breaks or quieter spaces. The environment promotes independence and reduces barriers to engagement in learning.
	SLT/ Site manager
	Summer 2026
	 Increased accessibility and ease of movement within classrooms. 
 Reduced sensory overload for pupils, particularly those with SEND. 
Improved pupil engagement and focus in learning. 
 Greater independence in accessing resources and activities. 
 Staff report improved classroom functionality and inclusivity.
	Autumn 2026

	Medium term
	To develop inclusive outdoor wellbeing spaces that support pupils’ mental health, emotional regulation, and spiritual development. This will include the creation of an allotment, a Key Stage 1 wellbeing garden, and a Key Stage 2 prayer garden, providing accessible environments where children can engage in calm, reflective, and restorative activities that support their overall wellbeing and ability to access learning.
	A school allotment is developed and used as a hands-on, sensory-rich space for learning, nurturing responsibility, and supporting emotional wellbeing. 
 A dedicated Key Stage 1 wellbeing garden provides a safe, calm outdoor area for younger pupils to regulate emotions, engage in quiet play, and access sensory experiences. 
A Key Stage 2 prayer garden offers a reflective, peaceful space for mindfulness, spiritual development, and emotional reflection. 
Outdoor spaces are designed to be accessible for all pupils, including those with physical, sensory, or emotional needs. 
Children are able to access these spaces during structured times or as part of planned regulation support. 
The environments support inclusion by providing alternatives to busy playground spaces. 
Staff use these areas to support emotional regulation, wellbeing check-ins, and pastoral support.
	Site manager/ All staff/
	Autumn 2026
	Pupils have regular access to calm, supportive outdoor spaces. Improved emotional regulation and wellbeing for pupils, particularly those with SEND.  Increased opportunities for reflection, mindfulness, and sensory engagement. 
Reduced incidents of dysregulation during unstructured times. 
Positive impact on pupil voice relating to wellbeing and sense of belonging.

	Spring 2027

	Long term
	To replace the furniture in Years 3 and 4 to improve accessibility and create a therapeutic learning environment that supports calm, reduces sensory overload, and enables all pupils, including those with SEND, to access learning comfortably and effectively.
	Classroom furniture in Years 3 and 4 is replaced with more appropriate, accessible, and child-friendly resources. 
Layouts are designed to support clear movement, reduced congestion, and easy access for all pupils. Furniture supports a calm and therapeutic environment, reducing sensory overload and distractions. 
Seating arrangements promote focus, engagement, and emotional regulation. 
Classrooms include flexible seating options where appropriate to support different learning and regulation needs. 
Learning environments are consistent with inclusive practice across the school. 
Pupils, including those with SEND, are able to access learning comfortably and independently. 

	Site Manager/SLT/ All staff.
	3 year plan
	 Improved accessibility and comfort in learning environments. 
 Reduced sensory overload and improved pupil focus. 
 Increased engagement and participation from pupils with SEND. 
More effective classroom organisation and movement.  Staff report improved learning environment and functionality.
	Yearly






Planning duty 3: Information
Governing boards should undertake an audit of the extent to which pupils with disabilities can access information on an equal basis with their peers. Short, medium and long-term action should then be identified to address specific gaps and improve access. All procedures will be carried out in a reasonable time, and after taking into account pupils’ disabilities and the preferences of themselves or their parents.

	
	Issue
	What
	Who
	When
	Outcome criteria
	Review

	Short term
	Provide information in clear, accessible English and in the languages represented within the school community, ensuring all families can fully understand and engage with communication. Where appropriate, use visual supports and pictures to aid understanding, particularly for EYFS pupils and those who benefit from additional visual cues.
	School communications are written in clear, simple English to support understanding for all families. 
 Key information is translated into the main languages represented within the school community. 
Visual supports (e.g. pictures, symbols, icons) are used to enhance understanding, particularly for EYFS pupils and families. 
EYFS communication includes visual timetables, picture cues, and annotated visuals where appropriate. 
Consistent use of dual coding (words + images) across relevant communications and classroom materials. 
 Families feel better supported to engage with school information and expectations.
	Head teacher/
SLT/ EAL Lead/Staff
	Spring 2027
	Improved parent and carer understanding of school information. 

Increased engagement from families, including EAL communities.  

EYFS pupils better able to understand routines and expectations through visuals. 
 Reduced communication barriers across the school.
	Annually

	
	To continue to improve access to written information for pupils, parents and visitors.
	Continue to use font size, coloured overlays and different page layouts to support pupils with SEND.
Auditing signage around school to ensure accessibility to all.
Some signs to be multi-lingual
	SENCo/Head Teacher/ Site Manager
	Autumn 2026
	All able to access the written word.

	Annually

	Medium term
	Ensure texts are adapted and modified to provide equitable access for all pupils, including those with SEND and EAL, so that everyone engages with the same core text or story. Adjustments will be made through scaffolding, visual supports, vocabulary pre-teaching, and alternative formats where needed, ensuring inclusion without lowering expectations or limiting access to shared learning.
	All pupils engage with the same core text or story as their peers. 
Teachers use scaffolding strategies to ensure access, such as visuals, story maps, and simplified sentence structures where appropriate. 
 Key vocabulary is pre-taught and reinforced to support understanding. 
Visual supports (e.g. images, symbols, gestures) are used alongside text, particularly for EAL and SEND learners. 
Texts may be chunked, read aloud, or adapted in presentation, while maintaining the same meaning and learning intent. 
Pupils are supported to demonstrate understanding in different ways (e.g. spoken responses, visuals, actions, writing). 
 No pupil is excluded from shared reading experiences due to need; access is ensured through adaptive teaching rather than curriculum reduction.
	SENCo/
Classroom teachers/ All staff.
	Spring 2027
	 All pupils, including SEND and EAL, engage with the same texts and stories.  Increased understanding and participation in reading activities. 
Pupils demonstrate comprehension in a range of accessible ways.

High levels of inclusion in shared reading experiences. 
Staff confidently adapt texts without reducing learning expectations
	Termly

	Long term
	To remove barriers to writing for all pupils, including those with SEND and EAL, by ensuring equitable access to writing tasks through adaptive teaching, appropriate scaffolding, and the use of supportive resources, while maintaining high expectations for written outcomes.
	Pupils, including those with SEND and EAL, are supported to access writing tasks through a range of adaptive tools and technologies. 
Assistive technology is routinely used, including talk-to-text software, Clicker, iPads, and laptops, to reduce barriers and enable pupils to record ideas effectively. 
 IDL is used to support pupils who experience significant difficulty with writing, helping to build independence and confidence. 
 Dual coding strategies (combining words with visuals) are used consistently to support understanding of writing tasks and success criteria. 
Symbols, visual prompts, and models are provided to aid comprehension and structure writing. 
 Pupils are supported to focus on ideas and composition rather than being limited by transcription difficulties. 
Access to writing is inclusive, ensuring all pupils can demonstrate their knowledge in meaningful and appropriate ways.
AI tools may be used appropriately by staff to adapt and modify texts, ensuring they are accessible while maintaining learning intent and high expectations.
	SENCo/ English Lead/
Classroom teachers.
	Summer 2028
	 All pupils, including those with SEND and EAL, are able to access writing tasks and demonstrate their learning without being limited by transcription difficulties. 

 Increased independence and confidence in writing, supported by appropriate assistive technology and scaffolding. 
Pupils produce higher-quality written outcomes as barriers to recording ideas are reduced. 
Improved engagement and participation in writing activities across all subjects. 

Staff consistently use adaptive tools (e.g. talk-to-text, Clicker, iPads, laptops, IDL, dual coding) to meet individual needs effectively. 

 Greater equity in access to the curriculum, ensuring all pupils can communicate their knowledge and ideas successfully. 
Reduced frustration and anxiety around writing for pupils with additional needs, leading to improved wellbeing and progress.
	Autum 2028
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